THIS IS AN EXAMPLE. COMPLETE  YOUR QIP TEMPLATE LIKE THIS USING YOUR OWN STRENGTHS AND IMPROVEMENTS.
This example uses Exceeding Indicators. You can use same technique using Meeting Indicators for a Meeting rating if you wish.
Week 5 17 February 2020 to 21 February 2020 - QIP Suggestions - complete and copy this into your QIP
Key improvements sought for QA Standard 5.1 Relationships between educators and children
	Strengths

	Educators in the Giraffe room/group supported Eddie, Max, Jack and Kody’s interests in transport and trains, ensuring they felt secure, confident and included, by resourcing the construction of a train from numerous cardboard boxes.   The boys were having a great time riding in the train. Miss Taylor asked the boys where they were going and Eddie said ‘into town.” Maintaining respectful relationships, Miss Heidi asked if they needed a train guard to open and close the doors at the station.  “Great idea,” said Kody as Jack made toot, tooting noises. Miss Heidi boarded the train and after Jack said they were coming into the station she made a public announcement saying “this train will shortly be stopping at Redfarm station. Please change here if you’re going to Newgate.” “Quick open the doors Miss Heidi,” said Eddie. There’s people waiting to get on.” (see photos 24_2_20) Educators reflected on their interactions with children and children’s collaborative learning during this experience and planned further learning around safe transport (eg not rushing to get on trains as doors close) and different locations the train visits to enhance children’s learning outcomes.   


	Standard 5.1
	Positive educator to child interactions 

Responsive and meaningful interactions build trusting relationships which engage and support each child to feel secure, confident and included.


Improvement plan (identified through assessment against NQS indicators)
	Standard/
element
	Issue identified during self-assessment
	What outcome or goal do we seek?
	Priority (L/M/H)
	How will we get this outcome? (Steps)
	Success measure
	By when?
	Progress notes

	5.1

	Difficulty including child’s ideas in program
	All children’s ideas and voices are acknowledged and they are supported to participate.
	H


	Step 1 Educator and Room Leader discuss
Step 2  Speak with families
Step 3 Evaluate if further changes required

	We’ve analysed the 3 exceeding themes in relation to the Standard and have identified the following outcome as a summary. All educators can explain and demonstrate how they have a deep commitment to building and maintaining respectful and equitable relationships with each child which are strengthened by meaningful relationships with families and the community. All educators critically reflect, both individually and as a team, on how their interactions with children build each child’s self-esteem, identity and sense of belonging.
	Ongoing

	24_2_20 Room Leader Terri and Miss Kerry discussed the situation and Miss Kerry realised she was letting personal biases affect her programming. She also agreed she needed to acknowledge Rhiahn’s ideas and talk with her and all the other children to get their views on activities involving fairies. 

Terri and Kerry also discussed how it’s tricky planning learning around these types of myth based topics. Miss Kerry will get family input on how they treat this at home and how they would like us to cover it at the Service. 

26_2_20 Families supported the learning and gave insights into how they managed life with fairies. All families wanted us to keep the magic of fairies alive. See FB posts 24-26/2/20
27_2_20 After discussing with children, It was interesting to see the children split into 2 groups. Half wanted to learn more about tooth fairies and half were more interested in learning where fairies might live and building homes for them outside.


Summary of Exceeding Themes Standard 5.1 Relationships between educators and children - Respectful and equitable relationships are maintained with each child.
	
	

	Exceeding themes
	

	1. Practice is embedded in service operations
	Theme indicators include:
Each educator’s practice reflects a deep commitment to building and maintaining respectful and equitable relationships with each child.

At all times, interactions between educators and children across the service support each child to feel secure, confident, and included

All educators are able to explain how their relationships with children is guided by an understanding of and commitment to building trusting relationships which engage and support each child to feel secure, confident and included
Educators achieved these themes by respectfully participating in children’s play, and following their lead in the play to strengthen their feelings of inclusion and belonging

	2. Practice is informed by critical reflection
	Theme indicators include:
 The service’s approach to relationships between educators and children is informed by current recognised guidance.
All educators systematically reflect on their interactions with children across the service and on opportunities to further enhance children’s lifelong learning and sense of belonging within the service and the child’s world. 
We can see educators reflect and then plan further opportunities to enhance the boys’ learning in a way which strengthens their sense of belonging.

	3. Practice is shaped by meaningful engagement with families, and/or community
	Theme indicators include:
The service’s approach to building and maintaining respectful and equitable relationships with each child:

· reflects the unique geographical, cultural and community context of the service
·  welcomes, reflects and draws on the voices, priorities and strengths of the children and families at the service
· contributes to a culture of inclusiveness and sense of belonging for children and families at the service
We can see this theme when educators planned learning around safe transport (family priority) and followed up the boys ideas for building and travelling in a train. Educators made the most of relevant opportunities for intentional teaching (eg about train guards) in a play based context.

Train travel is widely used by service families.


